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ABSTRACT
This project is focused on using online materials to motivate beginning level adult
ESL students. This project’s rationale was the great challenge that many educators faced during
the COVID-19 pandemic of 2020. All courses have been moved online; both teachers and
students feel anxiety about learning and staying healthy. In language study, when the language
anxiety becomes higher, the study outcomes become worse. Stress impacts the learners’ affective
filter, the mental block that impedes learners’ full use of comprehensible input. When the
learning process gives students more anxiety, students also will feel a lack of motivation. For
adult ESL learners, most of them learn the language because of extrinsic motivation. Nonintrinsic motivations make learning more challenging, frustrating, and non-pleasurable for
students and teachers. Therefore, skills in motivating learners should be seen as central to
teaching effectively. So, teachers must learn to teach skillfully and creatively. Many online
resources could be applied in teaching and using multiple games and activities to help students
feel engaged in the classroom and focus on the whole class.
My program is focused on creating online teaching materials which could motivate beginning
level adult ESL students. My project included two parts, teaching materials and the slides, which
can be used to teach online directly and embedded with the links of multiple online activities.
This project involves plenty of activities from different online sources like Wordwall, Kahoot,
Flipgrid, etc. It is useful to help teachers and students get through the pandemic time. Also, this
project could help the teachers to master more online teaching skills for future teaching work.
Finally, maybe because of this whole world online teaching period, there could be more chances
for teachers to use online teaching to help the students worldwide, so learning online teaching
skills can be meaningful.
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CHAPTER I

INTRODUCTION
Because of the global pandemic COVID-19, most students in the whole world encounter
an unprecedented experience with all their classes online. Teachers are having trouble
withholding all the teaching activities through the screen. According to what Sara’s (2020)
passage said: "We are seeing an explosion of education shifting online. But it all happened so
fast, and so many institutions did not prepare that much of what we are seeing isn't effective
online learning," People were caught off guard at the college and elementary levels."
This situation brings a great challenge to English as a Second Language (ESL)
teachers. This new and unexpected situation is causing many instructors to rethink teaching and
learning in an online format. Many teachers wonder how to effectively achieve online education
while helping students stay motivated for what may be a long-term commitment to online
teaching and learning.
To achieve this, ESL teachers need to know more about developing students’ motivation
and effective online teaching. Motivation has been researched because it is positively related to
students’ language study achievement. For example, Saito and Innami (2018) explore the
relationship between motivation and emotion, while Muñoz and Gaviria (2020) discuss strategies
to enhance or maintain motivation to learn a foreign language classroom. There is a growing
body of research related to motivation, language learning, and online teaching environments.
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Statement of the Problem
This project is designed to lower ESL students’ learning anxiety and motivate students in
online teaching. So, the problems that will be analyzed in this project are a. how anxiety could
affect students’ learning; b.how motivation could affect students' learning outcomes; c. and how
to use online materials in the online teaching process to motivate ESL learning students. For ESL
teachers, teaching effectively and motivating students are two topics of widespread discussion.
Since online teaching emerged, many changes have occurred. This field project will better
explore the three areas identified above to understand online language teaching and online
learning.
Some articles also mentioned how ESL learning anxiety could affect students’ learning.
For example, Huang (2010) discussed how the teacher and peer relationships could support
English-language learners’ anxiety. According to Huang, English language learners often feel
anxious, and Huang wondered if maintaining strong relationships with their students’ could
lower this anxiety. Related to this, Macintyre (2017) claims some anxiety might push students to
learn. The most common function of anxiety related to language learning is debilitating the
learner. Similarly, Yasser et al. (2018) also stated how a negative relationship could affect
language anxiety and L2 achievement. In conclusion, ESL teachers need to understand what
factors may cause students’ language study anxiety and lower these anxieties.
Closely related to the topic of anxiety among language learners is the topic of
motivation. How could motivation affect students’ learning outcomes? How could ESL teachers
motivate ESL students? How English language learners’ motivation is influenced by the teaching
methods, the teacher’s behavior, and students’ anxiety. There are a lot of studies that discuss
these questions related to motivation. For example, Dimitroff (2018) researched whether ESL
4

and EFL learners have a significant difference in attitude while learning English in classes. He
concluded that the outside environment, which includes using English as a second language
country and using English as a foreign language, is not one of the major factors affecting
students' language learning. Instead, students’ positive attitudes towards language learning,
teachers’ behaviors, and teaching methods can limit or improve students' motivation related to
language learning. Saito et al. (2018) brought out the question: are the relationships of L2
learners’ motivational and emotional states, different L2 experience profiles, and L2 speech
development patterns influence each other? If these factors influence each other, how and to
what extent could they affect each other. Muñoz-Restrepo et al. (2020) studied how to help
students enhance or maintain motivation in learning a foreign language and suggested strategies
for increasing autonomy, competence, and relatedness. In conclusion, ESL teachers must
understand how motivation affects outcomes? How could ESL teachers motivate ESL students?
Maybe once language teachers understand the roles of anxiety and motivation among students,
they can revise their teaching methods and behaviors to influence their students positively.
After considering anxiety and motivation among language learners, it is crucial to
explore how online materials could decrease anxiety and increase online learning motivation.
According to my experience, it is hard to keep students concentrate on the teaching process, and
especially after 30minutes, students will feel tired. They will try to do something else instead of
listening to the teacher. Research demonstrates that if ESL teachers can develop appropriate
contexts and offer appealing materials while teaching online, students will become more
motivated. For example, Kong Shan (2019) studied online teaching’s case and experience and
explained that the interactions, teaching modes, and evaluations had been changed in online
education. She brought out the question about how to construct online classes to adapt to these
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changes. Similarly, Bárkányi and Melchor-Couto (2017) investigated student response and
learning efficiency in online teaching models. This study tries to understand why students have
anxiety when they need to talk face to face and will online teaching programs help students’
lower their ESL learning anxiety. And about how to motivate in online teaching, there is also an
article that talks about this. Chiang (2016) talks about applying innovative online resources to
interact with students to motivate students to learn. But it is vital to building teachers’ ability to
use innovative language instruction techniques to encourage students in online settings. There
are many materials to help the teacher create a colorful and active class. Still, it is difficult for
those accustomed to teaching classroom-based courses to apply multiple media in their education.
For example, grammar teachers only use google docs to show grammar rules; students feel hard
to understand and remember them and show less interest in paying attention to what the teacher
says. According to Shivangi’s (2020) article: There is n number of technologies available for
online education. Still, sometimes they create a lot of difficulties. Sometimes students find online
teaching to be boring and unengaging. In summary, ESL teachers must not only understand the
role of anxiety and motivation in language learning. Still, they must be prepared to deal with
these issues by learning and using innovative approaches online.
To conclude, this project is designed to deal with these problems of online teaching: a.
how anxiety could affect students’ learning; b. how motivation could affect students learning
outcomes; c. and how to use online materials in the online teaching process to motivate ESL
learning students. This field project adds to the growing body of resources. It gives ESL teachers
a reference on motivating adult ESL beginning-level students and lowering their study anxiety
through online teaching.
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Purpose of the Project
This field project aims to create online ESL teaching materials for teaching adult ESL
beginning-level learners and give ESL or all the teachers of other subjects a reference to
developing students' learning motivation and how to lower down their learning anxiety through
online teaching.
This project includes two parts, teaching materials and the slides that can be used to
teach online directly and embedded with the links of multiple online activities. The teaching
materials focus on beginning-level and adult ESL learners because I experienced beginning-level
adult ESL teaching. This part of my project is an integrated ESL teaching materials. Students
who will be taught by these materials only need to have a beginning level vocabulary and
grammar knowledge. Before this class, they might need to have some other courses like
vocabulary focus class, grammar focus class in the meantime, to expand their ESL knowledge.
This teaching material will give them a lot of chances to use English integrated. Another part of
the project is the slides. Although I use the Canva to design the materials, it is hard to post links
in it, and according to what I think, the materials part should be like a handbook or textbook, and
what to exhibit to the students should be on slides. Also, the activities to do with students should
be on slides.
Through this project, I hope to help ESL teachers integrate vivid online sources to
lower students’ anxiety and motivate them to learn online classes.
Theoretical Framework
Self-determination theory is used in this field project because it provided a motivational
foundation for high-quality classroom engagement and positive school functioning. This theory
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emphasizes students’ inner motivational resources as a critical step in facilitating high-quality
engagement (Reeve, 2012). Some of the foundational authors who have contributed to selfdetermination theory include (a) Deci and Ryan’s (2000) who explain intrinsic and extrinsic
motivations; (b) Reeve’s (2012) perspective on student engagement; (c) Deci and Ryan’s (2000)
further define intrinsic motivation, as the doing of an activity for its inherent satisfaction, and
extrinsic motivation which refers to when an action is done to attain some separable outcome.
These authors provide a framework for understanding cause and those factors that may affect
students learning a language. This framework will be discussed in greater detail in Chapter
Two.

Significance of the Project
This field project designs online ESL teaching materials, especially for beginning-level
ESL adult students. This material integrates with multiple media and plenty of games and
practice to interact with adult beginning level students. These teaching materials, exercises, and
games were created by the Wordwall, Kahoot, Flipgrid, etc. And these vivid activities will make
students feel engaged in the whole teaching process, have great motivation in learning, and less
learn anxiety while practicing the language.
In this field project appendix, I introduce how to register these online websites, use them
to create teaching materials, and embed these links into google slides in detail. So, after reading
this field project, ESL teachers will have a general idea of how to use the online resources I
mentioned in my teaching materials in their class, create vivid interactions with students and
teach effectively.
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This field project may be of interest to ESL teachers who need to teach online classes or
be interested in teaching online courses. It may hold significance for online language learning
programs and curriculum designers. Teachers may benefit from access to the materials and
suggestions in this field project. Finally, this field project may also interest other subjects’
teachers because studying anxiety, motivation, and online teaching methods may also apply to
teaching and learning in other content areas.
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CHAPTER II

REVIEW OF THE LITERATURE
This literature review’s worth claim is that English language learners can increase their
students’ motivation through online teaching materials and tools. The body of scholarship that
justifies this claim includes three sets of evidence that demonstrate that: (a) many English
language learners experience anxiety; (b) the motivation of English language learners is
influenced by the teaching methods, the teacher’s behavior, and student anxiety; (c) current
COVID-19 pandemic online teaching challenges and how to solve the challenges. (d) teachers
can use on-line materials and tools to increase motivation among English language learners. The
self-determination theory and the processing model can be used to frame this body of scholarship.
Side by Side reasoning is used to connect these bodies of evidence because the literature includes
different authors, theorists, experts, studies, and/or statistics.
Theoretical Framework: Self-determination Theory and Language Process Model
Self-determination theory (SDT) claims that all students, no matter their age, gender,
socioeconomic status, nationality, or cultural background, possess inherent growth tendencies
that provide a motivational foundation for their high-quality classroom engagement and positive
school functioning. This section includes a brief history of self-determination, including (a) Ryan
and Deci (2000) work that described the classic distinction between intrinsic and extrinsic
motivation and detailed the conditions that foster each; the authors illustrated a model of
differing types of extrinsic motivation. (b) Reeve’s (2012) original scholarship overviewed selfdetermination theory. It used the student-teacher dialectical framework within SDT to explain
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how the classroom conditions support students’ motivation, engagement, and positive classroom
function. Finally, it highlighted the students' attention.
The foundational work that defined SDT includes Deci and Ryan (2000). This
scholarship described the distinction between intrinsic and extrinsic motivation and expressed a
model of differing extrinsic motivations. The need for this theory arose from work that
considered how teachers, parents, and other socializers could lead students to internalize
responsibility and a sense of value for extrinsic goals. This original scholarship is important
because this work pointed out that in schools, the facilitation of more self-determination learning
requires classroom conditions that allow satisfaction of these three basic human needs, which are:
support the innate needs to feel connected, effective, and agentic as one is exposed to new ideas
and exercises new skills.
Building on this foundation, Reeve’s (2012) illustrated five interrelated mini-theories:
basic needs theory (which refers to the necessary physical conditions related to people’s intrinsic
motivation), organismic integration theory (in this theory, the author listed types of extrinsic
motivation and specified factors like antecedents, characteristics. And this mini theory explains
students’ successful versus unsuccessful academic socialization and recognizes that students
engage in many behaviors that are inherently interesting or enjoyable), goal contents theory (this
theory answers what people strive to attain - what is his goal while studying? This theory arose
out of the distinction between intrinsic and extrinsic goals, and also explains how these goals
affect students’ motivation), cognitive evaluation theory (explains how and why external events
such as rewards or praise affect intrinsic motivation) and causality orientations theory (describes
personality level individual differences in students’ orientations toward the motivational forces
that cause their behavior. Deci & Ryan (1985). And This theory also explains how classroom
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conditions sometimes support, but other times neglect and frustrate, students’ motivation,
engagement, and how positive classroom functioning; at last, in this article, the author highlights
the students' attention. This is related to Deci and Ryan (2000) work because they both analyzed
the students' motivation and engagement in the classroom setting, which could give me a lot of
inspiration in designing a new curriculum to develop students’ motivation. This thought
progression is significant because it demonstrated the SDT very detailed and analyzed the
intrinsic and extrinsic motivations, investigated what factors can affect students’ motivation in
class, and gave strategies that teachers could use to develop a highly engaged and motivated
class.
The language process model introduced a motivation model that aims to design
motivational strategies for the purpose of classroom intervention in second language education
(Dörnyei & Ottó, 1998). Dörnyei and Ottó (1998) introduced a process model of the second
language (L ) motivation. This work is essential because this model explained two dimensions of
2

motivation: action sequence and motivational influences. In the action sequence, Dörnyei and
Ottó (1998) divided the action sequence into three phases: preactional phase, actional phase, and
postactional phase. Dörnyei and Ottó (1998) concluded that motivation influences the different
action phases of the model, including all the energy sources and motivational forces that underlie
and fuel the behavioral process (Dörnyei & Ottó, 1998). This thought progression is significant
because it demonstrated a language process model very detailed and analyzed how class setting
could affect students’ motivation.
In summary, self-determination theory describes. This includes (a) Deci and Ryan’s
(2000) article, which reviewed classic definitions about intrinsic and extrinsic motivation, and
analyzed how teachers and parents could do to internalize the extrinsic goals of students. (b)
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Reeve’s (2012) work, which talked about more specific areas of self-determination theory: the
basic needs, organismic integration theory, goal contents theory, cognitive evaluation theory and
causality orientations theory; and same as the Deci and Ryan’s (2000) work, it concluded how to
motivated students in a class. Then in the summary of the language process model, Dörnyei and
Ottó ’s (1998) work introduced that we could research motivation in the preactional phase,
actional phase, and postactional phase, and concluded motivation influences on the different
action phases of the model. Related to this is a body of research that demonstrates the practical
application of self-determination theory and language process model, including a discussion of
students' motivation and strategies for teachers. The following sections describe this research and
justify the claim that teachers of English language learners can increase their students’
motivation through online teaching materials and tools.
English Language Learners Experience Anxiety
Research demonstrates that many English language learners experience anxiety. This
research includes (a) a study that illustrates the relationship between the peer and/or teacher
support and language anxiety (Huang, 2010); (b) a study that articulates the relationship
between language anxiety and L2 achievement (Yasser, Goetze, & Plonsky, 2019); (c) a study
that explores the causes of language anxiety and the effects of language anxiety. (MacIntyre,
2017). This is important because, taken together, these studies show that teachers of English
language learners can increase their students’ motivation through online teaching materials and
tools.
In 2010, Huang addressed the problem that English language learners feel anxious when
using English as a second language. This is especially true when they are unable to convey their
meaning adequately. Huang studied the relationship between teacher or/and peered support and
13

language anxiety. Conducted at a Taiwanese college; this study included 158 Taiwanese college
students, 108 males and 50 are females. In the study, the author used three different
questionnaires: the background questionnaire, the Foreign Language Classroom Anxiety
(FLCAS), and the Classroom Life Measure. The author used background questionnaires to
collect participants’ demographic information, then used the FLCAS to evaluate students'
anxiety levels during language classes. The Classroom Life Measure was applied to access
students' perceptions in 16 aspects of classroom climate. The results of this study demonstrate
that language-learning anxiety and support are correlated. Teachers’ academic support will lower
students' learning anxiety and provide comfort to students learning the English language. This
study implies that English language teachers should maintain positive relationships with their
students to lower student anxiety and facilitate language learning.
Similar to the findings of Huang (2010), Yasser et al. (2018) addressed the problem that
although the second language has been researched for several decades, none of these studies has
provided a systematic analysis of the relationship between second language anxiety and language
achievement. Yasser et al. studied the relationship between language anxiety and L achievement
2

by conducting a literature review. The findings of his literature review demonstrated (a) the
relationship between language anxiety and L achievement is moderately negative; (b); language
2

anxiety has different kinds of effects depending on the students’ educational levels of the
students and the target language. Yasser et al. concluded that language anxiety could be
conceptualized as a negative predictor of language achievement. This is also related to
MacIntyre’s (2017) work, which explored language anxiety causes.
According to Macintyre (2017), language anxiety is one of the most widely researched
topics. In this article, the author applied three approaches to reflect language anxiety’s historical
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trends and assumptions. The first approach is called the confounded approach. The author
explained that because the sources to analyze anxiety were from various sources, this approach is
called the confounded approach. The author applied this approach to review the studies and
research about language anxiety. The second approach is called the specialized approach,
wherein anxiety experiences specifically associated with language were identified, defined, and
studied. A third, relatively recent research line reflects a contextualized dynamic approach in
which anxiety is studied in connection with a complex web of language experiences. Macintyre
identifies that the causes of language anxiety include academic causes, cognitive causes, and
social causes. Some of these include errors in pronunciation, fear of losing one’s sense of
identity, and fear of being laughed at. Similarly, the effects of language anxiety also include
academic, cognitive, and social impact. Some of these include lowered grades or poor academic
achievement, increased self-related cognition, and anxious learners who do not communicate as
often as related learners. In summary, the results of this study demonstrated that (a) although
some anxiety might push students to learn, language anxiety is often debilitating; (b) evidence
suggests that anxiety will decline as language performance improves; (c) language anxiety is
both internal and influenced by external social dimensions.
In summary, research demonstrates that lots of English language learners experience
anxiety. This includes (a) a study by Huang (2010) that explores the relationship between the
peer and/or teacher support and language anxiety; (b) a study by Yasser et al. (2018) that
explores the relationship between language anxiety and L2 achievement; (c) a study by
MacIntyre (2017) that demonstrates that language anxiety has both internal and social
dimensions. This is important because taken together. These studies help justify the claim that
English language learners can increase their students’ motivation through online teaching
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materials and tools. This is related to a body of scholarship that discusses the motivation of
English language learners.
The Motivation of English Language Learners
Research demonstrates that learners’ motivation is influenced by the teaching methods,
the teacher’s behavior, and students’ anxiety. For several years, significant effort has been
devoted to the studies of motivation. In this paper, I choose some of them as a reference, which
includes (a) a study that explains strategies language teachers can use to enhance or maintain
motivation among their students (Muñoz-Restrepo et al., 2020); (b) a study that discusses that
the relationships between L2 learners’ motivational, emotional states, experience profiles, and
speech development patterns (Saito et al., 2018); (c) a study that explores how classroom
environments and other factors affect students’ attitude toward learning (Dimitroff et al. 2018).
These studies are essential because taking these together can explain how ESL teachers could
develop students' motivation.
In 2020, Muñoz and Gaviria conducted a literature review exploring strategies that
enhance or maintain motivation in learning a foreign language. This literature review’s findings
demonstrate that intrinsic motivation can be improved or maintained by fostering three basic
psychological needs present in all human beings. These three needs are autonomy, competence,
and relatedness. Muñoz and Gaviria suggested that autonomy refers to when students participate
because they perceive that a lesson has personal value or relevance. When this is true, they tend
to engage more and achieve more. To help students become autonomous, the teacher can help
students connect the study tasks and their daily lives. Competence is defined as the end goal of
the process of learning a language. To build competence, students need guidance, support, and
direct instruction to help them achieve their goals. Relatedness describes appropriate teacher
16

behavior. For example, teachers should show their enthusiasm towards the study subject, take
students’ learning process seriously, establish norms, protect self-concept and confidence, and
communicate effectively. It is essential to mention that all the strategies provided can be useful
in different socio-educational contexts. Muñoz and Gaviria conclude that language teachers
should pay attention to autonomy, competence, and relatedness to engage their students’ intrinsic
motivation.
In relation to Muñoz and Gaviria (2020) findings, Saito (2018) studied the relationships
between the motivation, emotional states, experience profiles, and speech development patterns
of second language learners. Employing a survey methodology, Saito’s study included 122
Japanese EFL students originally participating in the project, 14 of them were eliminated because
their quality of speech sample was not enough for this research. Hence, the total data were from
108 students in one Japanese school. This study’s findings demonstrate that L2 learners' most
recent learning experience will affect their language development. Students who are motivated
to learn a new language will benefit most from second language instruction. Thus, teachers
should focus on improving motivation among their students. Saito suggested that the teachers
incorporate motivation-enhancing activities into their lessons, specifically by adopting both
promotion and prevention motivational strategies. The findings from this study also suggest that
emotion plays a role in language acquisition. Saito recommends that teachers help students to
lower their anxiety. To strongly stimulate learner enjoyment, the teachers should frequently use
the target language, creating a friendly, pleasant, and amusing atmosphere, devising a range of
exciting challenges involving risk-taking, autonomy, and unpredictability beyond regular
routines. This work is also related to Dimitroff’s (2018) research, which analyzed whether the
outside environment will affect English language learners’ motivation.
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Similar to the findings of Muñoz (2020) and Gaviria (2020), Saito (2018). Dimitroff
(2018) researched whether ESL and EFL learners have a significant difference in attitude while
learning English in classes. Dimitroff studied whether the outside classroom environment (for
example, whether the outside classroom environment is a country that takes English as a second
language or a country that takes English as a foreign language). The author used mixed-method
research to study this topic. Dimitrof used initial closed-ended multiple-choice and rating-scale,
quantitative-based questions with the open-ended short answer, qualitative-based items. This
study included 222 students. All these students were chosen from different age groups,
educational backgrounds, and nationalities. This study’s findings demonstrate that the outside
environment is not one of the major factors affecting students' language learning. Instead,
students’ positive attitudes towards language learning, teachers’ behaviors, and teaching methods
that could improve students’ motivation are the three significant factors that could affect
language learning.
In summary, research demonstrates the motivation of English language learners. This
includes (a) a study that articulates language teachers’ strategies to enhance or maintain
motivation in learning a foreign language. (Muñoz-Restrepo, Ramirez, & Gaviria, 2020) (b) a
study discussed L2 learners’ motivational and emotional states’ relationships, different L2
experience profiles, and L2 speech development patterns. If these factors influence each other,
how and to what extent could they affect each other. (Saito, Dewaele, Abe, & Innami, 2018); (c)
a study that demonstrates whether the outside classroom environment will affect students’
learning attitude. And also what other factors could affect students' language learning.
(Dimitroff., Dimitroff, & Alhashimi, 2018) This is important because, taken together, these
studies support the claim that teachers of English language learners can increase their students’
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motivation through the use of online teaching materials and tools. Related to this, the next
section explores current online teaching situations, which included the stress and anxiety the
online teaching teacher and students face during the COVID-19 period. The strengths,
weaknesses, opportunities, and challenges online teaching can bring to us and analyze current
online teaching target students type and teaching methods teachers could apply.
Current COVID-19 Pandemic Online Teaching situation
Researchers are demonstrating current COVID-19 pandemic teaching situations and
analyzed challenges and suggestions about dealing with these challenges. These include (a) a
survey that indicated anxieties from students and teachers and challenges they have during this
pandemic (Hartshorn, K. J., & Mcmurry, B. L. 2020); (b) a literature review study about what
strengths, weaknesses, opportunities, and challenges could the online teaching bring us (Dhawan,
S. 2020); (c) a cross-sectional survey about recent online study learners types and the
gamification suitable for teaching them. (Bovermann, K. & Bastiaens, T. J., 2020).
In 2020, Hartshorn, K. J., & Mcmurry, B. L. realized that due to the COVID-19, there are
many challenges associated with moving instruction to an online format. Many teachers and
students have had many difficulties in health, employment, finances, and other concerns. They
then conducted a survey to understand stress and stress levels in learning and teach English and
remote instruction. The participants included 153 students who completed the study. There were
89 females and 64 males with an average age of 26 and 17 to 58. And the survey had two
versions, one version formatted for students and the other formatted for teachers. The survey
consisted of five-point Likert scales and open-ended items for students and teachers to share
what they found to be their most difficult challenges in this pandemic period. The Likert-scale
data was analyzed by using variance and linear regression, while responses to open-ended
19

comments were analyzed with qualitative research methods. The findings included two parts, the
first part is the challenges students face, and the second is the challenges teachers face. For
students: they are feeling a stressful major in six aspects—first, school work. The students
expressed that scrollwork was the most challenging during the pandemic. Second, about finances
and employment. This period brings everyone a tense atmosphere of financial difficulty, and also,
this is a cold season for job opportunities. Third, family issues. Students worried a lot about the
finances, social and mental stability, physical health, and travel restrictions confronting their
distant families. Fourth, social and mental health. Because if everyone lacks social interaction,
then mental health becomes a problem. Fifth, there are also smaller numbers of students said
they worry about their health conditions. Last, travel restrictions. Those international students are
concerned they might be commanded to leave the United States or return to their home country.
For teachers: they are mainly worried about five aspects. First, teachers are worried about the
educational well-being of their students. Second, family issues. Teachers also have their own
families to take care of, so they feel afraid too. Third, similar to students, the teachers found
themselves isolated, and it is hard to keep themselves in maintaining mental and social health.
Fourth, the transition to online classes. Teachers mentioned the initial transition of changing
classes online. Fifth, employment and financial factors. In this survey, U.S. part-time teachers
feel concerned about future employment prospects. And then, the literature review study
conducted by Dhawan, S. (2020) offered a more comprehensive analysis of different aspects of
strengths, weaknesses, opportunities, and challenges of online teaching in COVID-19.
In 2020, Dhawan did a literature review research analyzing the importance of online
learning and the strengths, weaknesses, opportunities, and challenges, which is called as SWOC
analysis of e-learning modes in the time of this COVID-19 pandemic. This article organized this
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way, firstly began with necessary information about how COVID-19 affects the whole world and
affects teaching. Then, it talked about the main topic of this article - it is needed to shift inperson classes into online education in this period. Next is this article’s main body, the literature
review chapter, which included online learning or E-learning. Online teaching is no more an
option. It is a necessity, problems associated with online teaching and learning, possible
solutions for problems. Then through journals, reports, search engines, company websites and
scholarly articles, research papers, and other academic publications, the author used SWOC
analysis to understand the strengths, weaknesses, opportunities, and challenges with online
teaching. In conclusion, online teaching’s strengths are: a. online teaching modes can rescue us
from the pandemic time. b. Teachers and the students can enjoy a great deal of flexibility in time
and location, c. there are plenty of online tools here to support teachers in designing an effective
and efficient learning environment. d. the students can get immediate feedback, ask queries, and
learn interestingly. The weaknesses of online teaching are: a. online teaching could hamper the
communication between teachers and students, b. Users may have technical difficulties, which
will slow-down the teaching-learning process, c. although applying online teaching will allow
students to be flexible about the time and location, it may also generate problems. For example,
students can be non-serious when having classes, d. Teachers may have inadequate skills to
design online courses, e. Students' feelings toward online teaching may be different. Some
students can be good at learning online, while some students feel extremely hard to catch up with
the teaching process. There are also opportunities in online teaching. For example, a. online
teaching could be an excellent opportunity for innovative and digital development; b. the
education institutions can grab this chance to design more flexible programs; c. it's also a chance
to develop teacher’s teaching skills, like problem-solving ability, critical thinking, and
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adaptability; d. this may also lead to changes in organizations as they adopt new technology for
interacting and working, which means they will create innovative pedagogical approach; f.
challenges in online teaching, the distribution of ICT may be unequal. It is hard to assure the
education quality; both students and teachers may have the problem of using new techniques;
online teaching needs technology cost and time cost. This literature review study conducted by
Dhawan, S. (2020) revealed each SWOC aspect to describe the current online teaching situation.
The next passage, which was published in 2020, by Bovermann, K. & Bastiaens, T. J. analyzed
online students' types and divided them into five types of research teaching methods suitable for
different students.
In 2020, Bovermann, K. & Bastiaens, T. J. found out recently, online classes have been
increased. But until now, no research has been published to describe research integrating
gamification user types and related gamification mechanics with online learning activities. And
there was little research that could help teachers understand learners and their learning contexts
to improve designs for making students engaged in the learning process. Last, the investigations
about gamification in the educational context were limited, and there were no implementation
guidelines on gamified designs. This article aimed to find out the relationship between
gamification user types and gamification mechanics and online learning activities for high
education students. To research this topic, the authors conducted a cross-sectional study. This
research included 650 students, 350 of the participants were in a bachelor’s degree, and 300 were
from master’s degree programs. There were 86 students participating in the online questionnaire,
and the rest participated in in-person questionnaires. These cross-sectional research settings are:
To observe the gamification user type and gamification mechanics. The authors conducted both
collected a cross-sectional study and an in-person data questionnaire and an online questionnaire.
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There were 20 questions included in the questionnaire related to gamification user types. The
authors divided the user types into five categories: a. Socializer; b. Free spirit; c. Achiever; d.
Philanthropist; e. Player. Then through six questions to make statements for the online learning
activities. The six questions were: a. Forum (refers to the action that opens up a place for
students to discuss learning content and share their ideas by post comment); b. Peer assessment
(allow students to do peer review after they submit their assignments); c. Quiz (an activity for
students to check their knowledge); d. Task (design for students to work on a problem no matter
themselves or collaborate with other classmates); e. Tutorial (this activity is for students to
understand content by watching a set of short videos); f. Wiki (Wiki here is a tool for students to
do online collaboration and provides a collection of named web documents). After data
collection, the authors will use them for quantitative analysis. This research can give support to
develop a wide range of online study students’ motivation. In this article, the authors mentioned
six online teaching methods and five types of students, analyzing which type of students is
suitable for teaching. The results showed that a. socializer, most of the students in the research
matched the socializer qualities; these students prefer the activities that can interact with others;
b. Free spirit students, the least number of students, belong to this type, and they only feel quiz
activity helps them in online teaching because they want to feel independent; c. achiever, this
type of students are mainly motivated by mastery and competence, six teaching methods can be
used for this type of students, but they have their learning strategies to master their learning
subject; d. Philanthropists, this type of learners feel motivated by the forum, peer assessment,
and tutorial in their online studying. e.Player, this type of students prefer to achieve their study
without too much effort, and they only pay efforts on online teaching whenever they feel
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interested in it. And there are also integrated students, so it is better to apply six teaching
methods while designing online classes, to let each type of students engage in online courses.
In summary, the studies (a) a survey that demonstrated anxieties from students and
teachers and challenges they have during this pandemic (Hartshorn, K. J., & Mcmurry, B. L.
2020); (b) a literature review study about what strengths, weaknesses, opportunities, and
challenges could the online teaching bring us (Dhawan, S. 2020); (c) a cross-sectional study
about recent online study learners types and the gamification suitable for teaching them.
(Bovermann, K. & Bastiaens, T. J., 2020). They all described the current online teaching
situation. These studies are taken together to help me understand the anxieties and stress online
teaching teachers and students face. Online teaching could have challenges and weaknesses, but
in the meantime, it could also bring us opportunities and advantages in teaching. And these
passages can also help teachers understand the actual type of online teaching students and how to
use integrated teaching methods to design our classes.
Related to this, the next section explores their online materials and tools that may help to
develop English language students’ motivation.

Online Materials Increase English Language Learners’ Motivation
Research demonstrates that teachers can use on-line materials and tools to increase
motivation among English language learners. This includes (a) a study that illustrates the practice
of college English teaching reform (Kong Shan, 2019); (b) a study that explores students'
responses and learning efficiency in online teaching models. (Bárkányi, Z., & Melchor-Couto, S.
2017); (c) a study that discusses the lack of communication opportunities and intrinsic
motivation in language learners (Chiang, 2016). This is important because, together with the
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previous sections’ literature, these studies demonstrate that teachers of English language learners
can increase their students’ motivation through online teaching materials and tools.
In 2019, Kong Shan noted that online teaching has emerged and developed in recent
years and has already resulted in college-level language teaching changes. In this case study, the
author studied online teaching experience in a teaching program in China. This study’s findings
demonstrate that teachers need to provide practical teaching methods appropriate to their
learning characteristics. Instruction should also focus on cultivating students’ enthusiasm for
learning and developing their study habits. Finally, Kong Shan concludes that communication
and interaction between teachers and students are essential during the teaching process. Kong
Shan concludes that teachers should pay attention to students’ feelings and lower their anxiety to
increase their motivation while learning a new language. This is related to the work of Bárkányi
and Melchor-Couto (2017), who analyzed an online language program from the students’
perspective.
In 2017, Bárkányi and Melchor-Couto (2017) addressed three topics, including (a)
language learners’ feelings about developing speaking skill through a language massive open
online course (MOOC); (b) the anxiety the learners might experience while speaking; (c) the
maintenance of self-efficacy beliefs during language programs. This study demonstrates that
after the program, all the participants showed a firmer self-efficacy belief in terms of speaking
competence. The majority of students also indicated that they preferred the online learning
environment over an in-person class. This demonstrates that online language teaching can
improve speaking ability and lower students' anxiety among language learners. Bárkányi and
Melchor-Couto concluded that online education effectively teaches language and provides
students with a positive experience while achieving their learning goals.
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Similar to the findings of Kong Shan (2016) and Bárkányi and Melchor-Couto (2017),
Chiang (2016) addressed two significant problems in an English as a foreign language (EFL)
classroom. The first one is a lack of communication opportunities in EFL classrooms, and the
second one is a lack of intrinsic motivation among students. In this literature review, Chiang
explored the research that describes how to build EFL teachers’ ability. This includes innovative
techniques for language instruction and how to design a curriculum for EFL classrooms. The
techniques include authentic and situational videos, using Quizlet and Snapchat, Youtube,
etc. Some ways that EFL teachers can build their abilities involve learning how to incorporate
digital aids with multiple teaching methods. Chiang concludes that EFL teachers can develop
intrinsic motivation by using the CALL materials (including websites, apps, software, online
programs, courseware) with the non-CALL materials (which provides for multiple teaching
methods, text materials). And also, this curriculum brings students enthusiasm, satisfaction, and
personal fulfillment, supporting students in using the linguistic elements (which include the
syntax - the study of the formation of sentences, semantics - the study of meaning and
pragmatics - the analysis of language use.) in their daily life.
In summary, research demonstrated that teachers could use on-line materials and tools to
increase motivation among English language learners. This includes (a) a case study by Kong
Shan (2019); (b) a study of a MOOC by Bárkányi and Melchor-Couto (2017) (c) a study by
Chiang (2016) on innovative techniques for EFL language instruction and curriculum design.
Taken together with the other sections in this literature review, this body of research justifies the
claim for this literature review that teachers of English language learners can increase their
students’ motivation through online teaching materials and tools.

26

Summary
In summary, four bodies of scholarship justify this claim for this literature review. This
includes literature that demonstrates how (a) many English language learners experience anxiety;
(b) the motivation of English language learners is influenced by the teaching methods, the
teacher’s behavior, and student anxiety; (c) current online teaching situations, which included the
stress and anxiety the online teaching teacher and students face during the COVID-19 period,
and strength, weakness, opportunities, and challenges online teaching can bring to us, and
analyze current online teaching target students type and teaching methods teachers could apply;
(d) teachers can use on-line materials and tools to increase motivation among English language
learners. This research body justifies the claim that English language learners can improve their
students’ motivation through online teaching materials and tools. These claims and bodies of
evidence address how the teacher could develop students by understanding the causes of
language anxiety, knowing what factors could help teachers motivate students, and learning
innovative language teaching techniques.
Through all these literature reviews, I got a lot of inspiration. Suppose I need to consider
how to lower students' anxiety whenever they need to practice in English. In that case, I need to
pay attention to teachers' responses and encourage students to use this language. And in my
teaching materials, I also need to take motivation as an essential factor. Since a lack of
motivation, teaching contexts maybe lack students’ interests, students’ need for peer work, and
students need to have autonomy in the studying process. These will all influence learning
motivation.
With my project, I propose designing material for online ESL classes that could
encourage students to keep online learning for an extended period by full of motivating games.
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These materials would give students a chance to talk about themselves and share their own
opinions in classes. Also, they could have the opportunity to interact with their classmates. No
one in the course will feel alone, and are all welcomed to express their thoughts. And with my
project, I will provide detailed instructions about using the online sources I applied in my
teaching materials, so all the other teachers could create their teaching materials by these sources.
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Chapter Ⅲ

THE PROJECT AND ITS DEVELOPMENT
This chapter consists of two primary sections about my field project: a brief introduction to
my project and its development. The short description part will introduce why I decide to do the
project, what is involved in the project, and how it could be used in teaching. Then, how it was
being developed part will introduce the timeline and details of the project.
Description of the Project
As discussed in chapter one, I had this idea to create online ESL materials because of the
COVID-19 global pandemic period. The majority of schools moved their courses online. And I
happened to have the chance to experience the online classes myself. While having these classes
online, I found some problems. Most of the teachers keep the teaching method as they applied in
person. Still, only colorful slides and traditional teaching and learning are not enough when all
the things are moving online. Teachers are limited in using gestures and tones to catch students’
notice. Also, it is hard for them to look at each student’s response, and for the students, there
may be more distractions when they study at home. They can not focus on long hours of online
study because the teacher’s talking does not have the same impact as it has in the classroom
unless online teaching can keep students engaged in the whole teaching process, so I take this as
a program.
The field project, motivating beginning level adult ESL students, includes two parts: teaching
materials and the slides, which can be used to teach online directly and embedded with the links
of multiple online activities. Followings are the covers of the teaching materials and slides.
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Figure 1
Cover page of the materials

Figure 2
Cover page of the slides
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The teaching materials focus on beginning-level and adult ESL learners because I experienced
beginning-level adult ESL teaching. This is an integrated ESL teaching materials, and students
who will be taught by these materials only have a beginning level vocabulary and grammar
knowledge. Before this class, they might need to have some other courses like vocabulary focus
class, grammar focus class in the meantime, to expand their ESL knowledge. This teaching
material will give them a lot of chances to use English integrated.
The teaching materials include six sections about online ESL learning, a course introduction to
the teachers, unit and chapter structure, a sample unit, and the appendix to help teachers master
how to apply all the online teaching sources.
The online ESL learning section introduces the materials will include multiple online teaching
tools and activities, and what those online sources are in this teaching material.
Figure 3
Introduction part of the teaching materials

The course introduction section tells the teachers the goal and the objects of the teaching
materials are. By the end of this sample unit, students will understand when and how to use the
simple present tense and describe what they do every day at home. The students will also share
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their videos about talking in English to introduce themselves, their family, and what they do
every day at home. This course’s cultural setting is that this course is designed for the ESL adult
beginning level students who intend to have a systematic English language education in colleges
or universities in the United States. This course’s instruction level is designed for the ESL adult
beginning level students who intend to have a systematic English language education in colleges
or universities in the United States. The teachers’ needs are Slides, pdf handout, knowledge of
using Kahoot, word wall, and the other online resources, internet connection. The other variables
describe the teaching location, age of the students, size of the class, number of hours of
instruction per week, and types of examinations and significance.
Figure 4
Course introduction

The to - teacher section explains the challenge and difficulty of teaching online and the goal of
these teaching materials. Also, remind teachers if they would like to use the materials while
using these teaching materials. They should always remember to follow the I + one principle and
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never give students too much pressure. And due to plenty of practice in these teaching processes,
do not blame students for any mistake they might make. Always give them more chances to try
and encourage them to learn.
Figure 5
To the Teachers & Unit and Chapter Structure

The unit and chapter structure shows the construction of the teaching material (in the field
project, I only exhibit those things in one sample chapter). It includes the learning goal - at the
beginning of each chapter will provide the language learning goal, so students and teachers will
be clear about the critical points of each chapter; chapter introduction - this teaching project is a
theme based teaching project, and each chapter will introduce the theme the teacher and students
are going to encounter; vocabulary study - the vocabulary part will introduce new words related
to the theme of that unit, and follow up terms practice to help students master those words;
reading - a passage about a background story of the unit theme, follow up reading
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comprehension practice to help students understand what's going to happen and be able to use
simple sentence to describe the unit's theme; listening and speaking - videos and online games
will be applied in this part to help students master the key points of that unit; writing practice let the students use what they learned in this unit to write something if their own; and other
reflection activities - use flip-grid to let the students post their own speaking videos, and write
comments about others videos to discuss more.
Figure 6
Cover page of Sample unit

Figure 7
Learning goal
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Figure 8
Background story

Figure 9
Vocabulary Form

The sample unit then reflects the unit and chapter structure here to show how to integrate
multiple online resources into teaching materials and make students engaged in learning English
online. The sources include: Canva - is a website to create one’s style posters, Powerpoint
backgrounds, documents, resume, video, report, etc.
Figure 10
Reading

Figure 11
Listening & Speaking
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Figure 12
Grammar

Figure 13
Writing Practice

Figure 14
Reflection Practice

This website offers plenty of materials for designing teachers’ teaching materials, and
most of the designing materials and models are free to use. In creating these teaching materials, I
applied Canva to design every page; Google slides - in this online teaching project, I applied to
google slides as a tool to present teaching contexts; Zoom - major software to conduct online
classes; Wordwall - create non-stop interactive games/activities with students; Kahoot - quizzes
and games to interact with students; Flipgrid - allow students to post their presentations and
discussions with each other; Youtube - online video media be used to present teaching videos;
Vue - shooting a self-made short video to help students practice listening and speaking. The
sample chapter’s theme is to talk about what furniture you have in people’s houses because this
sample unit’s learning goal is to learn how to describe positions of things and understand simple
present tense. It would be easier to create all the authentic teaching materials due to the
pandemic time, and also, it would be easier to interact with students to talk about the things they
have and do every day in the home. And if any teacher wants to develop more themes, they
should also consider the topic to be easier to interact with students.
Following pictures are the activities that are using these online sources:
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Figure 15
Canva

Figure 16
Google Slides
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Figure 17
Zoom

Figure 18
Flipgrid
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The appendix section is a highlighted part of this project. I understand that a lot of teachings
do not necessarily need so many online sources, so a lot of teachers are not so familiar with those
websites and apps, but in this appendix, I explain how to apply these sources, from how to
register to how to embed the links in slides and post the join codes to teachers in details, and
there are plenty of screenshots to show the steps of how to use those sources.

Figure 19
Appendix

Figure 20
Wordwall

Another part of the project is the slides. Although I use the Canva to design the materials, it is
hard to post links in it, and according to what I think, the materials part should be like a
handbook or textbook, and what to exhibit to the students should be on slides. Also, the activities
to do with students should be on slides. The slides have 67 pages, which includes the entire
teaching contents, but when teachers use the slides, they can divide all these pages into a few
sessions, and each time only finishes teaching one session. According to my design, the number
of hours of instruction per week should be 2 hours/ class; 2 classes/ week, and this sample unit
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may need 2-3 class-time to finish. In these slides, I add more class interactions to make students
feel involved in class and give them more chances to practice orally and practice writing.
The slides’ highlights are: firstly, all the materials are authentic and created by myself;
secondly, each page of the presentation only has one activity. It is easier for students to read and
understand and more comfortable for students to focus on remembering the knowledge and
preparing the activity. Also, this kind of design will lower students’ anxiety and give students the
sense of they can in charge of the answers, which will encourage them to keep learning; thirdly,
all the decorations’ and pictures’ styles of the slides are kept in the same style, so it is easier to
set up the unique atmosphere of the class. It is easier for students to recall the contents they
learned in the last courses.
Figure 21
Vocabulary teaching

(A picture of teaching new words, there is only one word at a time and use both picture and
sentence to explain the meaning of the new words, the pictures were taken from my apartment,
and I think it is always better to use a real thing to teach.)
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Figure 22
Kahoot reading practice

Development of the Project
It has been a great challenge for me to develop this project because all the classes have been
moved online. It was hard to talk with the advisor regularly and effectively, and all the works
have been moved online, so it often takes more time to finish daily works. Since I experienced
taking classes and teaching classes online, I described the difficulties a teacher might have and
the difficulties students might have. And then, I began to consider and develop this project.
To conclude, there are four steps for developing my project: a. Analyzing; b. Selection; c.
Designing; d. Instructions. Following, I will explain these four steps in detail.
For the first step ---- analyzing, I considered myself experiences and studied the current
difficulties teachers and students have. According to my experience, I found that ESL teachers
are hard to make students engaged or keep engaged during the class, and the students have a lack
of interest when the teachers give their instructions too long. So, I provided a lot of literature
reviews about motivating students and how to motivate students online. Then, I began to think
about how to develop a class that could teach the knowledge and keep students focused on class
content.
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For the second step ---- selection, to motivate students, the teaching materials need to provide
vivid activities to avoid boring students. So, I began to search the online sources that teachers
could use in class. I learned to use them and think about how to interact with students by using
these sources. Then I selected which online source could be applied in the project to motivate
students in learning ESL.
For the third step ---- designing, in this step, I thought about what topic I could use to develop
the teaching materials and what issue I could use to interact with the students more easily during
this pandemic period. Then I realized that since this is a teaching material especially for the ESL
beginning level students, the grammar and vocabulary should be easier and can be used in daily
life, so to talk about their daily life and the things they have in their homes would be the best
topic. Then, I decided to teach something about an apartment, which is easier for teachers to
develop their authentic teaching materials. It is also easier for students to talk about this topic
since they all spend most of their time at home. Then, I set the materials’ structure and
considered creating games and activities using the contents in the teaching materials. Finally, I
used Canva to exhibit the teaching contents and teaching orders. I designed Google slides to
integrate the teaching content with the activities’ links to interact with students.
For the last step ---- instructions, this part is important for teachers because I listed the major
websites and apps and used plenty of screenshots to explain how to register to embed those
activities in the slides. After reading these instructions, all the teachers could know how to use
these online sources to create games and activities of their own. It is suitable for all the subjects,
not just ESL classes.
The highlights of this project are the games and activities to interact with the students and the
instructions in the appendix that help teachers know how to apply these online sources.
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Here are some pictures of the games included in this project.
Figure 23
Random Cards

Figure 24
Match
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Figure 25
Labelled Diagram

Figure 26
Kahoot
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Figure 27
Random Wheel

I created almost ten games in these teaching materials and some other activities to keep
students participating in the class. These games and activities will help students to use the
knowledge and to remember the knowledge better.

45

CHAPTER Ⅳ

CONCLUSION AND RECOMMENDATION
Conclusions
This project was based on the recent global education background and my own learning
experience. Due to COVID-19, the majority of schools provide online education for students.
Still, it is interesting that there is a lot of news making fun of these embarrassing teaching
situations: some teachers are terrible about using technology, students fall asleep while teaching,
students pretend their screen froze, and nothing would work to avoid having classes, etc. So, it is
evident that the current education we have is still lack skills in applying online sources while
teaching. Also, this pandemic period is an opportunity to learn more about online sources. The
first is to provide better online education to students during this challenging time; the second is
to master more online sources and know more about creating games and activities for the future
in-person classes.
This project provides an example of an online ESL beginning level class for adult students.
Teaching language is harsh because many standard teaching methods are challenging to use, like
TPR. It is even more challenging for beginning-level students because they have challenges
learning by themselves and practice by themselves. So, using more practices and activities
during class will be helpful.
This project’s primary goal is to motivate students to learn online classes. Motivation is an
important element in learning, but it is harder for ESL teachers to encourage students while
teaching everything online. So, I think about creating multiple vivid online games and activities
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to keep students participating in classes and help them to master the class contents through these
practices.
The value of this project is to help ESL teachers build more interesting and motivated classes,
but it is also helpful to encourage all subjects teachers to keep learning new skills in teaching.
Recommendations
According to my primary goals to develop this project, I hope to provide some instructions for
online sources and ideas to apply these sources during teaching to the ESK teachers to help them
get through this tough period, and also I hope this project will be a start for teachers begin to
notice the use and importance of online sources. Finally, after this period, the teachers could
have more new ideas about using online sources to teach in in-person classes and have more
pictures about teaching online to help the students worldwide.
So, I recommend this project to the ESL teachers and also the teachers of the other subjects.
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Introduction
About Online ESL Teaching
Online teaching became a hot topic this year.
The majority of schools chose to teach online
for quite a few months. Then soon after all the
classes changed online, both ESL teachers and
students found it is hard to achieve their goals
through this teaching mode.In this teaching
material, I developed teaching activities that
could make students engage in the class
integrated with multiple online media.
Online media in this teaching materials:
Canva ---- can create colorful poster, textbook,
Slides/powerpoint background and a lot of
teaching materials backgrounds and teaching
materials templates by your self.
Google Slides ---- In this online teaching project, I
applied google slides as a tool to present
teaching contexts.
Zoom ---- major software to conduct online
classes.
Wordwall ---- create non-stop interactive
games/activities with students.
Kahoot ---- quizzes and games to interact with
students.
Flipgrid ---- allow students to post their
presentations and discussions with each other.
Youtube ---- online video media be used to
present teaching videos.
Vue ---- shooting self-made short video to help
students practice listening and speaking.

ABOUT ONLINE ESL TEACHING
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Course Introduction
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To the Teachers
Online teaching is challenging, it is hard for
ESL teachers to deliver knowledge to students,
and it is also hard for students to get the
teachers’ points and keep concentrating on
classes.
There is plenty of media design for teachers to
prepare an exciting and colorful, but due to
most classes being conducted in-person, many
teachers prefer to use more authentic materials
instead of online media.
This project is designed for ESL teachers who
need to teach English online. The target
learners are adult ESL students at the
beginning level. This project involved multiple
online media and helped teachers create their
original teaching materials that are interesting
and colorful and motivate students to learn.
While using these teaching materials, teachers
should always remember to follow the I + one
principle. Never give students too much
pressure, and due to there is plenty of practice
in these teaching process, do not blame
students for any mistake they might make, and
always give them more chance to try and
encourage them to learn.
Also, I hope to use this project to help more
teachers, not only ESL teachers, to utilize
online media to teach classes.

TO THE TEACHERS

3

Unit and Chapter Structure
Learning Goal:At the beginning of each chapter
will provide the language learning goal, so
students and teachers will be clear about each
chapter’s key points.
Chapter Introduction:This teaching project is
theme-based, and each chapter will introduce the
theme the teacher and students are going to
encounter.
Vocabulary study:The vocabulary part will
introduce new words related to that unit’s theme
and follow up word practice to help students
master those words.
Reading: A passage about a background story of
the unit theme, follow-up reading comprehension
practice to help students understand what's going
to happen, and use simple sentences to describe
the unit's theme.
Listening & Speaking: Videos and online games
will be applied to help students master that unit’s
key points.
Writing practice: let the students use what they
learned in this unit to write something.
Other reflection activities: use flip-grid to let the
students post their speaking videos, and write
comments about other videos to discuss more.

UNIT AND CHAPTER STRUCTURE
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UNIT ONE
Introduce

Susan's

Apartment

To learn how to describe positions of things;
Understand simple present tense

5

Learning goal:
To learn how to describe positions of things; Understand simple
present tense.

SAMPLE UNIT

6

INTRODUCTION

SUSAN
Susan is an international student who
came from China and will be a new
University of San Francisco student.
She recently moved into a new
apartment and ready for her study life in
the U.S.She came here alone, and her
friend Gina from England care about her
new life in the U.S. and prepare to give
her a phone call to Susan.

What furnitures in Susan's
apartment?
What does Susan do
everyday?

KEY QUESTIONS

7

Vocabulary Study

04
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Vocabulary Practice
Practice one: Write down the name of each furniture in the picture.

04
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Practice Two: Fill in the blank by the words you learned in vocabulary
study

TASK

START DATE

END DATE

Extra online practice: please check the three practice at the Google slides.
a. Match up
b. Random cards
c. Labelled diagram
Created by the Wordwall

10

Reading

Susan

Gina

Read the emails between Susan and Susan's friend Gina, answer
following questions:
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Reading Question

Extra online practice:
a. Kahoot! true or false practice.
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Listening & Speaking:
Listening this audio and
answering following questions.

Answering the questions on the
random wheel based on your
own situations.
<iframe
src="https://wordwall.net/embed/706c35afac8
1447f87bfb43980b87781?
themeId=57&templateId=8" width="500"
height="380" frameborder="0" allowfullscreen>
</iframe>
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Grammar:
In this sample unit, the materials will help students in how to use
simple present tense to describe the location of each furniture and
to describe what students do everyday.
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Grammar Practice A

03
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Grammar Practice B

(the dogs)
(A cat)

(I)
(A bus)
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18

Grammar Practice C

19

20
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Writing Practice A

22

Writing Practice B

23

Reflection Practice

24

Grammar Practice Answer Key

25

26

27
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TASK

START DATE

END DATE
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Sample Unit
INTRODUCE SUSAN'S APARTMENT

TODAY'S AGENDA

Welcome
to class!
* Learn introduction story
* Learn new words
* Practice reading
*Listening & speaking

Who is Susan

Susan is an international student who
comes from China and will be a new
student of University of San Francisco. She
recently moved into a new apartment, and
ready for her study life in the U.S.

She came here alone and her friend Gina
from England care about her new life in
U.S. and prepare to give her a phone call
to Susan.

Key
questions of
Susan
Where does Susan come from?
Where does Susan live right now?
Who is Gina?

Answers:
She comes from China.
She lives in San Francisco.
Gina is Susan's friend.

More questions about yourself

Answer following questions base on your own experience
Where do you come from?

Where do you live?

Who is your friend?

New words

Bathroom sink
A container which is used to wash your hands and
face.

Oven
A device for cooking that is like a box with a door. You
heat it and cook food inside it

Stool
Let your students watch relevant educational videos
that help reinforce the lesson for the day. It’s no
secret that it helps students stay interested and
engaged. Duplicate this page as many times as needed.

Fan
A fan is a piece of electrical or mechanical equipment
which keeps a room or machine cool or gets rid of
unpleasant smells.

bookcase
is a thick covering of soft material which is laid over a
floor or a staircase.

refrigerator
is a large container which is kept cool inside, usually
by electricity, so that the food and drink in it stays
fresh.

Microwave
is a device for cooking that is like a box with a door.
You heat it and cook food inside it.

TV stand
A place to hold TV.

Vacuum
Cleanner
is an electric machine that sucks up dust and dirt from
carpets.

Carpet
is a thick covering of soft material which is laid over a
floor or a staircase

hamper
a large basket with a lid which is used to contain dirty
clothes.

waste basket
for containing discarded paper and other rubbish.

Reading
Reading the emails between Susan and Gina,
and answer following questions.

QUESTION 1

QUESTION 2

QUESTION 3

QUESTION 4

Where does Susan live right
now?

What does Gina want to know
about Susan?

What does Gina want to do on
Saturday?

What does Susan want to do
though video phone?

READING PRACTICE

Listen
Does Susan read books everyday?
Does Susan have a sofa?
Does Susan cook everyday?
Where does Susan wash hands everyday?
Where does Susan read books?

Speaking:
Answer the questions on the random
wheel based on your own situations.

Grammar
In this sample unit, we will learn how to use simple present
tense to describe the location of each furniture and to describe
what you do everyday.

When to use

Watching

Grammar Practice 1:
Match the following sentences with the right type of simple present tense.
Example: He drinks coffee everyday.
Repeated activity

GRAMMAR PRACTICE 2

Practice the simple present verb forms. Change the verb base form into the third person singular
form, change the third person singular form into the verb base form at page 17.

Form of verbs in simple present tense third person
singular form: When we need to change the verb base
form into third person singular form we need to add -s, es, or change the verb end with letter y into i and add es.When to add -s, when to add -es, and when to change
the last letter of the verb y to i and add -es. Next we will
conclude these rules as next:

Forms of simple present sentences

FORMS OF SENTENCES

Sentence Forms

GRAMMAR PRACTICE 3

Change sentences forms. Page 19 - 21.

Assignments
Reflection activity 1

Reflection activity 2

Please record a short video to
introduce yourself and the place you
live in right now, it can be the house
you live in, the apartment you live in,
or the room you live in, and try to
describe your day in your own place.
Submit this assignment on flip-grid.
Type in this join code, then you can
find where to submit.

Watch the other classmates'
videos, post your comments to
every classmate in the discussion
board of flip-grid.

Simple present sentence practice

